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Degree Programs: 

 The thirty-six hour program is designed to develop awareness, knowledge, and understanding 
about teaching gifted and talented students, as well as competence in curriculum development, 
delivery, and evaluation. The core courses lay the instructional foundation; the major courses 
provide specific knowledge, skills, and internship opportunities; the teaching 
content/methodology area focuses on the age/grade level, and/or specific subject content from 
the Curriculum and Instruction Department. The approved elective courses allow for further 
teaching content development at the elementary, secondary, all levels, and/or specific teaching 
area. The practicum phase of the program provides opportunities for students to demonstrate 
their competence by applying their skills with children and youth. Online courses adhere to 
professional standards derived from the National Association for Gifted Children (NAGC), 
National Association for Handicapped Children (NAHC), and the American Psychological 
Association. 

 

Brochure: 

Master of Education, Gifted and Talented Online Program with Face-to-Face Support Brochure 



Delivery Format: 

This thirty-six hour online degree program focuses on five online major courses (core and 
elective courses); they are presented with a live chat room/whiteboard complemented with a web 
enhanced asynchronous environment on discussion boards, allowing participants to engage at 
their own convenience 24/7. Since the complete program is contained in a format to 
accommodate the teacher’s work and home schedule, class participants commit to complete each 
course activates by the required university due date. 

 

Class Requirements: 

The class space is open a few days prior to start of course with reading material and time-space 
for experimentation with the tools. Participants are encouraged to visit the site during this time to 
familiarize themselves with the links/tools on the homepage.  
 

The delivery site is http://www.uh.edu/blackboard/. Merging the standards of curriculum 
instructional strategies and the tools available in Blackboard/VISTA technology is an exciting 
process. Curriculum is critical to the content area of any subject. Technology allows for 
innovative ways of delivering curriculum. 

 

 

http://www.uh.edu/blackboard/


Brochure 
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Home Page 

Includes links to all of the class information

 



Course Tools 

All the tools in the course can be accessed from the side menu. This menu is 
available at all times and allows for easy navigation for the students and the 
instructor. Tools that can be accessed from this sidebar include the Discussions, 
Calendar, Mail, and Syllabus. 

   



Syllabus 

Gives an outline of the course as well as links to the courses and calendar 

 

 



Student Evaluation and Grading Scale 

The evaluation of students will be based upon the successful completion of all 
course requirements. The course activities and the percentage of the final grade are 
listed below

   



Analytic Writing Rubric 
Rubric 

Score Level Descriptions for Analytical Writing 

 The statements below describe, your responses, the overall quality of analytical writing. Because 
assignments assess “analytical writing,” critical thinking skills (the ability to reason, assemble evidence to 
develop a position, and communicate complex ideas) weigh more heavily than the writer’s control of fine 
points of grammar or the mechanics of writing (e.g., spelling). 

SCORE 6—Sustains insightful, in-depth analysis of complex ideas; develops and supports main points 
with logically compelling reasons and/or highly persuasive examples; is well focused and well organized; 
skillfully uses sentence variety and precise vocabulary to convey meaning effectively; demonstrates 
superior facility with sentence structure and language usage but may have minor errors that do not 
interfere with meaning. 

SCORE 5—Provides generally thoughtful analysis of complex ideas; develops and supports main points 
with logically sound reasons and/or well-chosen examples; is generally focused and well organized; uses 
appropriate sentence variety and vocabulary to convey meaning clearly; demonstrates good control of 
sentence structure and language usage but may have minor errors that do not interfere with meaning. 

SCORE 4—Provides competent analysis of complex ideas; develops and supports main points with 
relevant reasons and/or examples; is adequately organized; conveys meaning with reasonable clarity; 
demonstrates satisfactory control of sentence structure and language usage but may have some errors that 
affect clarity. 

SCORE 3—Displays some competence in analytical writing, although the writing is flawed in at least one 
of the following ways: limited analysis or development; weak organization; weak control of sentence 
structure or language usage; with errors that often result in vagueness or lack of clarity. 

SCORE 2—Displays serious weakness in analytical writing.  The writing is seriously flawed in at least 
one of the following ways: serious lack of analysis or development; lack of organization; serious and 
frequent problems in sentence structure or language usage, with errors that obscure meaning. 

SCORE 1—Displays fundamental deficiencies in analytical writing.  The writing is fundamentally flawed 
in at least one of the following ways: content that is extremely confusing or mostly irrelevant to the 
assigned tasks; little or no development; sever and pervasive errors that result in incoherence. 

SCORE 0—Analytical writing skills cannot be evaluated because the responses do not address any part of 
the assigned tasks, are merely attempts to copy the assignments, are in a foreign language, or display only 
indecipherable text or no text whatsoever.   



Midterm Example 

The midterm is posted in the discussion board and students are given a timeframe 
in which they can submit their response 

   



Differentiated Unit Examples 
Students have an option in which medium they choose to do their Differentiated Unit. They can either do 
the “paper/pencil” option in the Discussion board or present their project in other medium such as 
PowerPoint or even video presentation.  

 



Final Exam Example 

The final exam is also posted in the Discussions board and student reply before the 
due date with their submissions. 

 

   



Course Introduction 

Gives an overview of the course content 

 

   



Class Page 

Includes links to all of the class information 

 

  



Discussion Board 

Students turn in their weekly class assignments in the designated “box”--where I 
post graded work as they come in, students also have to complete a personal 
professional biography. Recently, the students have requested to add their 
photographs to this personal biography.  

 

 



Email  

The primary source of contact, “personal”—as opposed to the discussion board, 
this is where students put in their private thoughts that they would like to share 
with either me or another class participant 

 

Students are kept up to date with the latest happenings in the course with e-mail. 
Grades are personal and the conversations are personal with the instructor with     
E-mail privacy. 



Wimba Classrooms  

Chatrooms are held bi-weekly on Wimba. The eBoard is used to regulate the 
weekly readings. In addition to the eBoard, they relate classroom experiences to 
the research. Transcripts of the chatroom are archived and also posed on the 
discussion board. 

 

  



Chat: Bi-Weekly meetings where the students, guest speakers and myself interact 
on a given topic. Wimba allows the participating members of the chatroom to 
communicate through text chat, voice chat, and even video chat. Students can even 
call by phone to access the voice chat. This is always recorded, and posted on the 
Discussion Board.  

eBoard: Functions like a chalk board, teachers and students are able to write and 
draw in order to get points across 

 

  



YouTube 

Video clips that are relevant to class material are found on YouTube and other 
sources and available for students to watch and share their response. 



Calendar 

The calendar helps the students in the course to keep up to date with class materials 
and due dates. 

 

 

   



Exemplary Products 

Exemplary products are provided in each course to provide students with examples 
of projects in the past that were exceptional. These provide a informal guide on 
what is expected from the students.  

 

 

  



Web Resources 
Students are provided an array of sources to use for their projects and discussion. An example is 
ERIC, a database that helps students with research and inquires.  
 

 

  



Summary  

The items above are the vital tools and links of the online courses complete with a visual aid and 
description. The courses are constantly updated with new information and resources. New tools 
and technology is pursued every year to develop these courses further to be more effective and 
innovative.  


