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Abstract

The final assignment for the online course was to
develop a unit to include all students in their
differentiated unit including the gifted. The authors
selected the grade level and curriculum content of their
choice. The Texas Essential Knowledge and Skills or
TEKS are the curriculum content for each grade. Authors
were required to use the TEKS for content (Math, Music,
etc) and asked to determine their student’s learning
style (visual, auditory, or haptic ) for related fun
activities. The following authors were selected based on
content accuracy, and use of innovative technology.
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About the Author:
Christie Macey

My name is Christie and [ am an art education major. I am
currently student teaching in Friendswood ISD at their Jr High.
After 6 weeks I will student teach in Elementary.

My freshman year in highschool, we were required to write in a
journal some future goals. Mine were to get married, have a family,
own a house and car, and become an art teacher (Instead of writing
mine out, [ drew and colored it!)

[ am married 7 years, have a 3 year old daughter, a house and car,
and will be graduating in May




Master Study

FOCUS ON VALUE,
COLOR, AND PAINT




Knowledge and skills.
(1) Perception. The student develops and organizes ideas from the environment. The student is expected to:

(A) illustrate ideas from direct observation, imagination, personal experience, and school and community events;
and

(B) compare and contrast the use of art elements and principles, using vocabulary accurately.

(2) Creative expression/performance. The student expresses ideas through original artworks, using a variety of
media with appropriate skill. The student is expected to:

(A) create artworks based on direct observations, personal experience, and imagination;

(C) produce drawings, paintings, prints, sculptures, ceramics, fiberart, photographic imagery, and electronic
media-generated art, using a variety of art materials and tools in traditional and experimental ways.

(3) Historical/cultural heritage. The student demonstrates an understanding of art history and culture as records
of human achievement. The student is expected to:

(B) analyze selected artworks to determine cultural contexts; and

/
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Students are to study a master artist

Students are to recreate a painting from their artist

Students study value by creating pencil drawing

Students study color and blending using colored pencils
Students study color through painting

Students research their artist and the painting and present their

final products with the information they learned
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Beginning of Differentiation

Artists are grouped according to style,
subject matter, or genre.

Students choose artist based on personal
interest. If students wish to pursue an artist

not listed, they may research and present one
to the teacher.

Students research and collect images for
paintings they’d like to Study. Painting

is selected with the approval from the
teacher, based on appropriate level

for student.




Differentiation Through Research

Students will have multiple avenues for researching their
artists.

* A online binder with websites, articles, and images

® Picture books
® Biographies

® Videos




Differentiation Through Instruction

Instruction will be given in multiple forms
L Verbally
° Visually/ Demonstrations

e Written

Support Through Process

The process will be supported and structured with use of. ..
® Timelines
e Rubrics

® Teacher/student conferences




® Grading is based upon personal goals and achievements.

* Students are graded against themselves and their own

progress, not against one another.

® Rubrics, assessment of how students utilized their time,

quality of products will all be considered when grading.




About the Author: Michelle
Martinez

» | am a senior Mathematics major and am
currently student teaching at Northbrook
High School in Spring Branch ISD. | will be
teaching in a Geometry class at Northbrook
some of which are academic level and others

are Pre-AP




Ratios and Proportions

Differentiated Unit
Michelle Martinez 4 /-}




Objectives

The students will be able to:

» Define ratios and proportions

» Write and simplify ratios

» Solve problems using proportions




TEKS

(6.3)Patterns, relationships, and algebraic
thinking. The student solves problems
involving proportional relationships. The
student is expected to:

(») use ratios to describe proportional situations;

) represent ratios and percents with concrete
models, fractions, and decimals; and

(©) use ratios to make predictions in proportional
situations.

From



http://ritter.tea.state.tx.us/teks/111toc.htm

Concept Statement

Ratios are commonly used by
people involving
measurement, conversions,
rates, time, and money. It is
important for students to
develop proportional
reasoning skills so that they
can make smart decisions.



Pre-assessments to learn students
prior knowledge

Students should be able to understand fractions as
well as compare fractions and perform operations on
them. In the engagement activity at the beginning of
the unit, | will assess students prior knowledge of
these concepts by introducing the topic using
examples in life that they have experience with.




£ introduction GE-

As the students enter the classroom, they
will be seated in pairs. Each pair will get three
cards which will have a picture on it of people
and pizza slices. Their task is to order the
cards from who will get the least amount of
pizza per person to who will get the greatest
amount of pizza per person. While they are
ordering the cards, they should be discussing
their reasons.




Tasks

» Define ratios and proportions
» Simplify and compare ratios

» Give examples and non-
examples or proportional
relationships

»Solve problems using
proportions




Process

» Provide opportunities for students to develop
concept of ratio and proportion through
examples they can understand

» Give students opportunity to come up with
their own ratios and proportions

» Create meaningful problems at various levels
for students to be involved with.

» Ask scaffolding questions so that students
can form their own knowledge on the topic




Product

» Students will select problems from various
topics that use ratios and proportions.
Examples of topics would be cooking and
measurement, planning a trip and calculating
costs, art projects that involve scale models

» Students will have opportunities to present
their final products using different forms of
representation but all will include certain
requirements




Differentiation by Readiness

» The
of w
quic

ore-assessments will help me get a sense
nat the students already know and how

kly they work.

» Tiered activities will be implemented by
having similar problems but will vary in the

leve
» Stuo

dpp

of difficulty

ents who are ready for advanced
ications or an abstract generalization will

be exposed to it as they are ready.




Differentiation by Interest

» Multiple topics of interest will be mentioned
in the class such as cooking, traveling,
sharing, shopping, and art, film and
photograpy.

» Reading materials will be available as an extra
resource about how ratios and proportions
canbe used in these different areas.




Differentiation by Learning Profile

» An outline of notes will be presented to
students by the teacher after the
introduction. Students will have organized
information about the topic.

» Also in addition to the notes, manipulatives
will be utilized in some of the activities that
the students will do to grasp the concepts




Closing Remarks

» For students to understand ratios and
proportions, they need to see how they are
used in everyday life. Giving them the
opportunity to work these problems is
worthwhile for them and they will remember
it much longer than if they were to just
practice problems from a textbook.




About the Author:
Mario Prado

IN REGARDS TO MY TEACHING EXPERIENCE, | HAVE
PRIVATELY TAUGHT STUDENTS AT HAMILTON MS IN CY-FAIR
ISD, GENTRY MS IN GOOSE CREEK ISD, AND NOLAN RYAN
JH IN ALVIN ISD. MY INVESTMENT INTO MY STUDENTS’
PROGRESS AND SUCCESS HAS INSPIRED ME AS A MUSIC
EDUCATOR AND SHAPED MY PERSONAL BELIEFS

: '- " CONCERNING MUSIC:,

! ‘;k} 1‘?‘.



Exploring Music...

A Differentiated Unit

gno A, Prado




Introduction

To introduce the unit, | will begin by
examining the vocal and listening
capabilities of my Kindergarten class. The
lesson will consist of vocal exploration,
listening to classical music, and singing a
variety of songs, with and without
movement, which address several key

areas in becoming musically literate.



Qljectives

e stucent will be able to identiy and
clemenstrate understanding of the rfollowing:

o Steady Beat
o Voeal /instrumental Timbres
o Slinging/Spealking
o Loua/Sort
o lAligh/Low
o l[Fast/Slow




Music & Concepts

~ Steady Beat: Let’'s Take A Walk
~Vocal /Instrumental Timbres: Nessun
Dorma, Queen of the Night, Peter & The Wolf
~Singing/Speaking: Engine, Engine Number
9 Bee, Bee Bumble Bee

~ Loud/Soft: Slavonic Dances

~High/Low: Snail, Snail; Rain, Rain; Bounce
High, Bounce Low, Toccata and Fugue in D
Minor, Frog in the Meadow

~ Fast/Slow: Flight of the Bumblebee;

Pomp & Circumstance




Tasks

Students will:

Sing songs which incorporate different
pitches and rhythms.

Listen to music which contains the
different instrument and vocal timbres.

Demonstrate movements corresponding
to different parts of a song or piece.

Use listening maps to analyze music.
Listen/sing songs that tell a story.
Identify comparatives in music.



Differentiating Process

@ Offering manipulatives to students (rhythm
sticks, Boomwhackers, Orff instruments)

@ Varying the time the student has to
complete a task. (if playing a game, giving
them extra turns or repeat movements)

@ Provide interest centers where students
can choose the means of completing an

assignment based on their preferred mode
of learning (visual, auditory, kinetic).



Frog in the Meadow

Song: “Frog in the Meadow” from Away: 155 American Folk Songs to Sing, Read, and Play, p.7.
Concept: M-R-D

Enactive

Students will crouch to different frog-like positions with the contour of the melody.

“Mi” will be sung standing straight; “Re” will be sung with their hands on their knees, and “Do” crouched with
hands touching the floor and knees bent similar to a frog. From “Do” to “Mi,” the students will hop up
to standing straight up. This will also demonstrate their ability to move to a steady beat.

Iconic

Using a three lined staff on the floor, students will place pictures of frogs on the ground according to their
spatial relation with the melody. Students can then hop descending the staff’s “Mi, Re, Do,” then
ascending up to “Mi” as the song dictates along with the correct rhythm and steady beat.

Will represent ti-ti's Will represent ta’s

Symbolic

Replacing the frog legs with eighth notes and the crouched frog with quarter notes, students will place
correct notation on the staff. Students will then point out the measure in which the rhythm is different
(mm. 5) and analyze if the pitch sequence changes within that context. Students can then identify and
sign the song on solfegge and rhythm patterns, ta’s and ti-ti's, with notation.



Differentiating Product:

@ Give students diffe
options to show

@ Allow students
or independ
needs.



Differentiating Product

Visual

@ Create listening ma
along with the mu

e They will choose



Differentiating Product

Auditory

@ Allowing individuals
proficiency throu
groups to perfo



Differentiating Product
H H
Kinetic

@ Students use dance
portray concepts

e They will listen

e They will
show di
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Talent Identification and Development in Taiwan, by
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